The Roles of Listening Support in Comprehension
Performance and Completion Time of L.2 Young Learners
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v’ Research has shown that during
communication, 45 % of the time 1s spent
listening, 30 % 1s spent speaking, 16 % 1s spent
reading, and approximately 9 % 1s spent writing
(Nichols & Stevens, 1987).

v' L2 listening remains ‘the least understood and the

least researched skill” compared with the other
language skills (Vandergrift, 2007, p. 191).




Do the listening comprehension scores of L2 primary school
students differ according to various types of listening
support? (If so, which type of listening support 1s considerec
most effective to L2 young learners?)

Does listening support have any effect on the completion
time of L2 primary school students? (If so, which type of
listening support 1s most helpful in reducing their
completion time?)

What are student attitudes toward using listening support in
the listening comprehension task?




v Design: one-way between-subjects design
v' Participants

v' Materials

v" Procedures

v Data Analysis: one-way multivariate
analysis of variance (MANOVA)




* A convenience sample of 102 L2 6% graders enrolled in
four classes was used as the participants.




Let’s Talk about Holidays and Festivals (Lo, 2010)
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Listening Comprehension Test
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Questionnaire




Class A — Picture Preview

Class B — Question Preview




Class C — Vocabulary Group

Class D — Control Group




Picture-Preview Group




Vocabulary-Instruction Group




Question-Preview Group




Control Group




Answer the Comprehension Questions




Record Completion Time




Complete the




Q1: Do the listening comprehension scores of L2 primary school students
differ according to various types of listening support? If so, which type of
listening support is considered most effective to L2 young learners?

Table 2+
Summary of One-Way ANOVA for Multiple-Choice Listening Testv

Source S5 dr MS F

Groups
LC 5699.72 1899.91 7.41
Time 50379.48 16793.16 12.84
Error o
LC 23596.11 92 256.48+«
Time 120348.35 92 1308.13+

Neits. LC = Listening Comprehension Performance; Time = Completion Time +




Table 1+

Means, Standard Deviations, and Comparison Results of Treatment Groups on the-

Multiple-Choice Listening Teste
Treatment group M SDv

Question preview 26 77.31, 14.85+
Picture preview 25 87.60, 19.64+
Vocabulary instruction 21 69.52 16.58«

Control 24 63.33p 12.04+
Note Meansmnthe same rowthat do not share subscnpts differ at p </ 001 m the Tukey honestly sigmificant difference(H5D) companson+




Q2: Does listening support have any effect on the completion time of L2
primary school students? If so, which type of listening support is most helpful
in reducing their completion time?

Table 2+
Summary of One-Way ANOVA for Multiple-Choice Listening Testv

Source S5 dr MS F

Groups
LC 5699.72 1899.91 7.41
Time 50379.48 16793.16 12.84
Error o
LC 23596.11 92 256.48+«
Time 120348.35 92 1308.13+

Neits. LC = Listening Comprehension Performance; Time = Completion Time +




Table 3+
Means, Standard Deviations, and Comparison Results of Treatment Groups on the:
Completion Time-

Treatment group M

(in seconds)-

Question preview 26 103.42, 34.94.
Picture preview 25 101.52, 31.88«
Vocabulary instruction 21 146.10y 41.76+

Control 24 150.21y 36.45+
Note. Means mthe same rowthat do not share subscnpts differatp < 001 m the Tukey honestly sigmficant difference (HSD) companson




Q3: What are student attitudes toward using listening
support in the listening comprehension task?




Table 4+
Results of the Post-Test Questionnaire about Attitudes toward Using Listening Support +

+

Item # of “strongly agree” ratings ‘agree’ ‘no opinion’ ‘disagree’ ‘strongly disagree’
24 28 18 1
8 10
11 10
5 6
23 33 13
25 32 14
31 21 19 1

Note. *: ratings based on the condition of question preview (n = 26 )+
**: ratings based on the condition of picture preview (n=25)

-

**- ratings based on the condition of vocabulary instruction (n =21 )}




Discussion

positive roles of question preview and visual support in
facilitating comprehension success and shortening
completion time

e.g. (1) I'm confident in selecting the most correct response when
answering the comprehension questions.

(2) The [picture-preview] activity could assist me in finding
the main point of the listening passage




Discussion

2. meffectiveness of key-vocabulary instruction

=>»unable to process incoming message quickly enough because
of insufficient instruction time and limited exposure to new
words, e.g. “The game we played for reinforcement of newly
presented vocabulary words was fun, but I need more time to
memorize the new words.”

=>»not strategically smart and wrongly rely on a lexical matching
strategy for comprehension, e.g. “The listening comprehension
questions are not closely related to the vocabulary words
introduced by the teacher.”




Pedagogical Implications

1. In the L2 classroom, teachers are advised to present a

series of pictures and ask students to discuss the pictures
through brainstorming.

2. Ask students to preview listening comprehension questions

to help them clearly know what information or details they
need to listen for.

3. Strategically train L2 learners to become effective listeners
by teaching them how to use context clues to figure out the
meaning of certain unfamiliar words.

.







Thanks for Listening!
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